With support from the National Science Foundation, researchers at Virginia Tech and the University of North Carolina developed a curriculum framework and a number of modules for instruction in the area of digital libraries. In 2008, 15 different modules were field tested by 11 instructors at 10 different institutions. As might be expected, instructors adapted these modules to fit the context of their courses, some of which are described here.
INTRODUCTION
Drawing upon previous theoretical and empirical work, a digital library curriculum framework [1] was developed by a collaborative team of researchers at Virginia Tech and the University of North Carolina (http://curric.dlib.vt.edu/) [2] . It covers 10 core topics: Overview, Digital Objects, Collection Development, Information/Knowledge Organization, Architecture, User Behavior/Interactions, Services, Preservation, Management and Evaluation, and DL Education and Research. Each of the core topics is broken down into 2-7 instructional modules.
Of the 47 modules in the framework, 15 have been drafted and are available for use. During 2008, 11 instructors and 10 different institutions field tested one or more modules in their classes. All together, 10 different modules have been field tested; each of these has been implemented by 1-3 instructors. Each of the instructors was interviewed, and some of the ways in which they adapted the modules to their local needs are described here.
RESULTS
A major component of each module is the "body of knowledge," structured as an outline so that it can be used as the basis for class lectures. In general, the instructors covered the topics suggested by the modules. In some cases, they omitted topics, often because that material was covered in another course within the local curriculum. In some cases, they added material, either to prepare students for the assignments required by the course or because of the emphasis of their course. In some cases, an instructor would expand the topics covered in a module, spreading them over multiple class sessions to emphasize them; in other cases, a topic in the module would only be mentioned. Finally, some authors took the modules intended for use in face-to-face instruction and adapted them for use in distance education contexts.
DISCUSSION AND CONCLUSION
Overall, the instructors that implemented DL curriculum modules in their courses in 2008 considered them useful. All the instructors interviewed expressed the idea that the incorporation of the module had, in some way, improved their DL course. The instructors' approaches to implementation varied. Some, particularly those with long-standing DL courses, leveraged the body of knowledge outlined in a module as a "reality check" on the content they had included in their courses in the past. Thus, we can conclude that instructional modules can be useful to instructors -even experienced instructors -and can be effectively implemented in existing DL courses.
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